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Abstract 

This paper focused on teachers’ years of teaching experience as fulcrum of teaching 

effectiveness in Social Studies in Secondary Schools in Cross River State, Nigeria. To 

find a solution to the study problem, a research question was posed and converted to one 

statement of hypothesis. The research design for the study was ex-post facto and 

questionnaire was used as instrument for data collection. The hypothesis for the study 

was tested at 0.05 level of significance and One Way Analysis of Variance (ANOVA) 

was used as statistical tool for analysis of data. The result of analysis produced, an f-ratio 

of .017 for the study. The result indicates that teachers’ years of teaching experience do 

not significantly influence teaching effectiveness in Social Studies in Secondary Schools 

in Cross River State. On this note, government should not use years of teaching 

experience as sine quo non in the employment and recruitment of teachers at the 

secondary school levels of our educational system. 

Keywords: Teaching Effectiveness, Learning Process, Evaluation, Instructional Material 

and Social Studies. 

 

Introduction/Background to the study 

The visionary statement of any government blue print on education is realized through 

education and teachers’ teaching effectiveness. Education is considered as one of the 

indispensable tools for national development. As a result of gradual eroding of the 

education sector, government at all levels need to rise up to her challenges of maintaining 

its standard and Cross River State is not an exception. Essentially, for the state 

government to tackle youth restiveness and other social vices, effective teaching in the 

school system is required. This would help students to cultivate the spirit of moral 

character development like hardwork, sincerity and transparency (Unimke, 2018). 

On that note, the state government vision could be realized through teacher’s 

teaching effectiveness, which is the extent to which a particular teacher in the context of 

teaching and learning process demonstrates the knowledge of professionalism that leads 

to total transformation of the learner’s behaviour. In other words, it is the extent to which 

a classroom teacher performs his/ her instructional role, given the necessary facilities 

such that pupil’s learning would be maximized (Mbakwem, 2004). It goes beyond that, to 

include emotional support for the students, spends less time in starting and ending 

instructional activities and selects curriculum materials which are within the age limit. 
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 Therefore, the State government may consider it adequate that her transformation 

agenda is feasible through Social Studies at the junior secondary school if the contents of 

Social Studies curriculum are effectively taught, using appropriate teaching methods, 

instructional materials and evaluation. The teaching of Social Studies towards achieving 

this policy requires multiple teaching methods because the subject content stresses on 

dynamic and innovative societal issues which cropped up as a result of change in attitudes 

and values (Onoha, 2011). On this note, Ossai (2011) affirms that application of relevant 

methods equip the teacher with requisite knowledge and skills to implement the teaching 

of Social Studies concepts more effectively. Accordingly, the teaching of Social Studies 

may not achieve the expected objectives without the use of instructional materials. The 

use of teaching material facilitates teachers teaching effectiveness to achieve the required 

change in behaviour among the learner(s). The use of instructional materials has assisted 

the teacher to overcome physical and emotional conundrums that hampers the effective 

presentation of a given topic (Adediran and Ibrahim, 2012).  

 Moreso, teachers’ teaching effectiveness is usually being determined by 

evaluating the performance of the students, as to what extent the instructional objectives 

have been achieved by the students. Evaluation   motivates policy makers to come up 

with proactive measures to reform the sector for efficiency. It is the appraisal or the 

process of securing information about something in order to determine the value of the 

thing evaluated (Obasi, 2009). In this regards, teachers’ years of teaching experience 

serves as fulcrum and conduit pipe for effective utilization of the various teaching 

methods, instructional materials and evaluation. There is a popular saying that experience 

is the best teacher. It is affirmed that teachers with years of teaching experience are 

conversant with when to use the applications of deductive and inductive approaches of 

learning. As such, deductive approach of learning is the process by which the teacher 

begins by defining a concept first follows by examples, while inductive is the process by 

which the experience teacher first and foremost starts by given examples of a particular 

concept in the teaching and learning process before its definition for the learners’ proper 

comprehension (Enu, Unimke and Anthony, 2017). 

 Therefore, teachers with years of teaching experience know best when and where 

instructional material is expected to be displayed in the classroom encounter to ensure 

that both the behavioural and instructional objectives of the lessons are achieved. This is 

because instructional material is the arrowhead of any given lesson, as it concerns the 

needed change in behaviour towards producing independent minded citizens. Teacher’s 

year of teaching experience in the teaching profession/functional classroom situation is a 

beacon for achieving the expected academic results. The numbers of years in the teaching 

field have offered the teachers’ experiences of tackling negative behaviour among 

learners to pave the way for educational yearning results. The saying “experience is the 

best teacher” as earlier captured, on this note, teaching experience is not synonymous 

with number of certificates/degrees, but the years the teacher has been teaching 

consistently and interacting with students on daily basis.  Darwing (2015) opines that for 

a teacher to be experienced there is need for long training and majority of the teachers in 

public school have acquired experience in formal education which had influenced their 

effectiveness in the class. 

 In essence, Ntino (2002) pointed out that for teacher to be classified as being 

experienced needs to be blended with the Pedagogical knowledge (ability to make subject 

understandable and interesting to learners).  Komonye (2000) carried out a study to 

ascertain the place of the teacher in curriculum implementation. The research hypothesis 

that teacher experience does not significantly influence students’ academic performance 
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in Social Studies.  One Way Analysis of Variance was used as statistic technique to test 

the hypothesis at 0.05 level of significance. The result clearly showed that those teachers 

who have put in 20-30 years in service have greater mean of teaching effectiveness 

56.332 and 10-20 years 40.23 mean while 1-10 years of experienced got 3.438. The result 

justified that teachers with good numbers of years in the teaching profession use their 

wealth of teaching experience to bring about teaching effectiveness that may reform the 

learners’ behaviour. 

 It has been observed that students who are taught by experienced teachers do 

better than those taught by inexperienced teachers. Teachers’ experiences are taken into 

consideration on the number of years the teacher has been romancing with the contents of 

curriculum. The more the teacher is in constant touch with the curriculum, the more 

effective and versatile he is, because he has acclimatized himself with the logics, and 

diverse behaviour of the students geared towards achieving the yearnings of the society. 

 According to Davies (2005) teachers’ teaching effectiveness may be cemented 

with years of teaching experiences, which is very influential to submerge the negative 

behaviour of the learners through years of repeated encounter with the students. In some 

cases, the experienced teacher with 15- 20 years uses the application of reinforcement to 

captivate the attention of the learners and make learning more effective at 60% and a 

teacher of 1-5 years finds it difficult to apply reinforcement. The number of years in the 

teaching as a classroom teacher fundamentally makes the teacher to be familiar with all 

loopholes that would have hindered the assimilation of the curriculum contents. 

 In another development, Thoreson (2000) carried out a study related to years of 

teaching experience and student academic performance. A sampled of three thousand four 

hundred and sixty-nine (3469) science teachers were used for the study. The mean score 

attached to teachers with less than (1-5) years was 60.45, which signified teachers that 

just put in few years in the profession performed better. Though, teachers with M.Ed   and 

first degree that had spent close to 20 years and above in the system scored 39.55, proved   

ineffective in the implementation of curriculum contents. 

 It boils down to the assertion that experienced is really the best teacher. This is 

because experience enables the teacher to psychologically overhaul that deviant attitude 

of the learner for educational successes. The teachers’ years of experience from the onset 

in public schools attract some financial remuneration on yearly basis depending on the 

grade level of the teacher. In this case, a step is usually added base on the number of 

years, thus, buttresses/ influences more input from the teacher for productivity and 

efficiency. Teachers’ long time in service provide a platform in which students who are 

almost deviating from their routing and social responsibility may be reformed in line with 

the acceptable norms and values of the school. Every institution has internal norms which 

teachers with experience in all schools are the only ones allowed to derive these 

ideologies and this experience has helped them in terms of instruction delivering in the 

class. Teachers’ years of teaching experience vis-à-vis teaching effectiveness of Social 

Studies is not out of place. This is because the years of experience may adequately assist 

the teacher in the class to effectively engage learners in order to acquire social skills.  

According to Ukachi and Okam (2004) social skills are skills require to fit themselves 

into the society as useful citizens. Thus, making the learner realize that they position have 

always been that which requires them to transmit values including those of religion, 

political, culture, moral for socio-economic development. It is against this background 

that this study investigates teachers’ years of teaching experience as fulcrum for teaching 

effectiveness in Social Studies in Secondary Schools in Cross River State, Nigeria. 
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Statement of the problem 

Teaching effectiveness is very crucial now, as a basis for which the standard of education 

might not be completely eroded. It is surrounded by teacher based factors. The ability of 

the teacher to improve students learning and then achieve the expected result implies a 

change in the instructional processes of a teacher. It is the duty of schools or educational 

systems to put in place sufficient structures that will promote the kind of instructional 

practices that may yield better academic results. Every classroom teacher should be 

equipped with sufficient professional skills and practices for effective teaching. 

 By its nature and scope, Social Studies is a problem solving discipline whose 

contents are deeply imbedded in the culture and values of the society. These have 

profound implication on the curriculum and students’ outcome. This therefore places 

serious responsibility on the teacher to motivate learners to do better with the help of their 

years of teaching experience. Many Social Studies teachers are short of years of teaching 

experience that made them ineffective in diverse ways such as; instructional planning 

activities, teaching methods, utilization of instructional material and evaluation 

procedures. This has posed a big problem for the learners and the school system 

(Edinyang and Unimke, 2014). 

Government should therefore, reconsider the influence of teachers’ years of teaching 

experience as they affect knowledge of basic principles, procedures and planning in 

improving on their quality of classroom instruction to save the sector from collapsing. It 

is against this backdrop that this study is carried out, and presented in question form. 

Thus; what is the influence of teachers’ years of teaching experience on teaching 

effectiveness in Social Studies in secondary schools in Cross River State, Nigeria? 

 

Research question 
The following research question was posed to guide the study: 

1. How does teachers’ year of teaching experience influence teachers’ teaching 

effectiveness in Social Studies? 

 

Research hypothesis 
1.  Teachers’ years of teaching experience do not significantly influence their teaching 

effectiveness in Social Studies. 

 

Methodology 

The research design that was adopted for this study is ex-post facto. The reason is that 

this design, studies phenomena after they have already occurred. Ex-post facto was 

considered suitable for the study due to the nature of the topic. The variable by its nature, 

need to be investigated using ex-post facto design to find possible causes of effective or 

ineffective teaching in order to establish causal factors. The research area for this study 

was the entire Cross River State. The State comprises eighteen (18) Local Government 

Areas and made up of three (3) Education Zones namely:  Ogoja, Ikom and Calabar. The 

Ogoja Zone consists of five (5) Local Government Areas. They are Obanliku, Obudu, 

Bekwarra, Ogoja and Yala. The Local Government Areas in Ikom Zone are six (6), such 

as; Boki, Etung, Ikom, Obubara, Yakurr and Abi. While Calabar Zone is made up of 

seven (7) Local Government Areas. Baise, Akamkpa, Odukpani, Akpabuyo, Calabar 

Municipal, and Calabar South. Among the Six Geo-Political Zones in Nigeria, the State is 

in the South-South. The State on the North is bounded with Benue State, on the South 

with Bight of Bonny, East, and Republic of Cameroon; while on the West is Akwa-Ibom, 

Abia and Ebonyi States. The State lies between Longitudes 70 15’E and 9030” E of the 
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Greenwich meridian and Latitudes 405’ N to 7000N of the Equator. Cross River State land 

and forest are fertile for cultivation of crops such as yams, cassava, banana, groundnut, 

palm-oil, rubbers and cacao. Travelling across the State, most communities’ display the 

stereotype of crops produced as a heritage that must be preserved which encourages 

individuals to be productive citizens using template of teachers’ years teaching 

experience. 

 The population of the study was made up of three hundred and eight (308) 

secondary schools Social Studies teachers from the two hundred and fifty-two (252) 

public schools in the three Education Zones. Both male and female teachers were used to 

constitute the entire population of the study. The Ogoja Education Zone had a population 

of one hundred and fifteen (115) teachers, Ikom Zone has one hundred and ten (110) 

while Calabar Zone has eighty-three (83). The three Education Zones have a combined 

population of (308) as earlier stated (State Ministry of Education, 2014). 

 The sampling technique adopted for this study was census technique. This 

implies that all the Social Studies teachers in the three Education Zones were used for the 

study. One of the reasons was that the population of the study was manageable. 

Therefore, the study used all the three hundred and eight (308) Social Studies teachers. In 

this direction, the sample for the study was made up of three hundred and eight (308) 

Social Studies teachers, teaching Junior Secondary School Three (JSS3). 

 In respect of instrumentation, the study used Teaching Effectiveness 

Questionnaire (TEQ) to measure teaching effectiveness of Social Studies teachers in the 

research area. The instrument was administered to Social Studies students taught by each 

of the teacher used for the study. The TEQ was made up of 20 items with five options 

such as excellent 5 points, very good 4, good 3, fair 2 and poor 1 point. In the 

administration of these instruments, teachers whose students are in Junior Secondary 

School Three (JSS3) were given the Social Studies Teachers Bio-Data (SOSTBD) to fill 

and students also were given the TEQ to respond. 

 

Result and discussion of findings 

The hypothesis stated for this study is teachers’ years of teaching experience do not 

significantly influence their teaching effectiveness in Social Studies was tested using One 

Way Analysis of Variance (ANOVA). The result is presented in table below. 

 

Table 1: Summary of One Way Analysis of Variance (ANOVA) of teachers’ years of 

teaching experience and teaching effectiveness 

Years of teaching experience    N   Mean  SD 

1-10 years    99   79.40  9.73 

11-20years    153   79.23   11.186 

21 years and above   51   79.51  10.311 

 

Source of variance   Sum of squares    df mean square F-ratio 

 p-level 

SS      MS 

 

Between groups   3.814   2 1.907 

.017   .983 

Within groups   33624.345  300 112.081 

Total     33628.159  302 

*P> .05 
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The table result above shows that the one-way analysis of variance of the influence of 

years of teaching experience on teaching effectiveness produced an f-ratio of .017, which 

was not statistically significant at .05 level. On the basis of this result, the hypothesis was 

upheld, which justified that years of teaching experience does not significantly influence 

teaching effectiveness in Social Studies in Cross River State. 

This finding agreed with the previous finding of Thoreson (2000) which stated 

that the number of years the teacher has been in the service does not make him/her 

effective. Every teacher who uses the expected evaluation procedures in order to achieve 

the expected change in behaviour among the students, becomes experience and not 

necessary on the number of years’ basis. The mean score attached to teachers with years 

was 60.45, which signified teachers that just put in few years in the profession performed 

better. Though, teachers with M.Ed and first degree that had spent close to 20 years and 

above in the system scored 39.55, proven ineffective in the implementation of curriculum 

contents. 

This finding does not agree with the previous finding of Davies (2005) who result 

explicitly stated that teachers with 15-20 years of experience normally applied 

reinforcement in the classroom and achieved 60% of their class instruction, those with 

25-30 years achieved 85% of both instructional and behavioural objectives and those with 

1-5 have never considered reinforcement as a motivational factor. By implication, that 

result shows that years of teaching experience influences teaching effectiveness. 

 

Conclusion 

It is concluded from the result of this study that for a change in behaviour to take place 

among learners, for them to be productive and develop independent minded ideas is not 

based on the number of years the teacher has put in the teaching profession. This affirms 

the idea that as many years as the teacher remains in teaching, at a point in time, the 

school system encounters diminishing returns, hence, he is no longer energetic and 

productive enough to impact on the students the needed critical thinking ideas to function 

effectively in our dynamic society. It implies that newly employed teachers and serious 

minded ones could be more diligent, dedicated and hardworking to ensure that teaching 

effectiveness manifest in implementation of Social Studies curriculum geared towards 

raising patriotic Nigerians 

 

Recommendations 

Tantamount to the findings of this study, the following recommendations are made: 

i. Government should not use years of teaching experience as sine quo non for 

employment of teachers at the secondary schools’ level of our educational system. 

ii. In the allocation of classes to teachers, the authority should dislodge teachers’ years 

of teaching experience as one of the pre-conditions especially certificate/ 

examination classes like Junior Secondary School Three (JSS3). 

iii. Government at all levels should encourage teachers through various incentives like 

increment in salaries, regular promotion and prompt payment of salaries as compass 

of achieving teaching effectiveness in our education sector. 
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