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Abstract 

This study examined managing Community Participation in Quality Assurance 

(CPQA) and sustainability of basic education service delivery in Ebonyi state, Nigeria. 

Descriptive survey research design was adopted; two research questions were 

answered while one hypothesis was tested in the study. Stratified and proportionate 

sampling techniques were used to sample 300 respondents from all the 150 public 

primary schools in the State. An instrument titled “Managing Community 

Participation in Quality Assurance and Sustainability of Basic Education Service 

Delivery Survey” (MCPQASBESDS) was used for data collection. The instrument was 

validated by two experts in Measurement and Evaluation and Educational 

Management of the University of Calabar. Test-retest method was used to determine 

the reliability index of the instrument which gave .90. Data collected were 

descriptively analyzed using frequency counts and percentages for answering the 

research questions while independent t-test was used to test the hypothesis at .05. 

Findings revealed that there is no significant difference in the perception of the 

respondents towards community participation in quality assurance at the basic 

education level. The implications of the study as a catalyst in fast tracking 

participation, quality and equity towards attainment of EFA and MDGs and SDGs 

were also stressed. 

Keywords: Community, participation, quality, assurance, sustainability, secondary, 

education 
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Introduction 

In an attempt to institute a sustainable basic education service delivery around the 

world, more than 150 world leaders adopted the new 2030 Agenda for Sustainable 

Development at the United Nations’ Sustainable Development Summit in New York, 

United States of America on 25th September, 2015 (World Commission on 

Environment and Development, 2015). These global goals are designed to serve as the 

blueprint for achieving a better and more sustainable future for all. However, one of 

the targets of Goal 4 is to ensure that, by 2030, all learners in the school system must 

have attained sustainable quality education. But some authors have reported that basic 

education service delivery in Nigeria is characterized with unsustainability, poor 

quality and lack of effective community participation procedures (Wedam, Akobour 

& Quansah, 2019; Nwite & Okpalanze, 2017). The purpose of this paper therefore is 

to establish community participation in quality assurance as the benchmark for 

sustaining basic education service delivery in Ebonyi State in particular and Nigeria in 

general.  

 

The World Commission on Environment and Development (2015) endorsed 

sustainability as the state of economic, social and educational development that meets 

the needs of the present generation without compromising the tendency of future 

generations to meet their own needs. At the basic education level, sustainability culture 

encourages changes in knowledge, skills, values and attitudes. It breeds a conducive 

educational environment for teachers and learners. Sadly, the researchers have 

observed that over the years, Ebonyi State primary education system has been fraught 

with sustainability issues which have made it difficult to realize the goals of primary 

education in the State. Some children are not familiar with the ethical, moral and civic 

values needed for the laying of a solid foundation for life-long learning. Basic 

education in the State has not reached a sustainable level. This is evidenced in the 

inability of most pupils to read and write well, inability of pupils to adapt to the 

changing digital world in terms of use of computer, inability of pupils to use their 

manipulative skills in trade and craft after leaving school and the overall negative 

perception of pupils towards their studies. On the contrary, Wedam, Akobour and 

Quansah (2014) submit that basic education is designed to provide young learners with 

the fundamentals of reading, writing, skill acquisition, information and attitudes 

necessary for proper adjustment into the society. It prepares the mind and trains the 

child for higher and tougher academic pursuits. Unfortunately, it has been observed 

that not all recipients of primary education get to other levels of education which is the 

focus of this study. 

 

Worried about lack of sustainability in basic education service delivery in Nigeria, 

some educational stakeholders have apportioned blames on the Ministry of Education. 

Also, the United Nations (2015) have reported some factors identified as causes of 
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unsustainability in basic education to include corruption, high brain drain, poor budget 

allocation, incessant industrial action, delayed promotions, deterioration in the quality 

and quantity of staff, insufficient infrastructure, weak technological investments and 

ineffective management of community participation in quality assurance, among 

others. In Ebonyi State, lack of sustainability in basic education has resulted in 

exclusions, inequalities, low completion rates, dehumanization, school violence and 

low learning outcomes among pupils.  

 

Quality assurance is a way of preventing mistakes and defects in manufactured 

products by avoiding issues when delivering products or services to customers. Resse 

(2017) strongly argued that quality assurance is related to quality control but it 

functions in a rather proactive manner. However, involving community members in 

quality school management at the primary level has many benefits, including that they 

will ensure that all school age children enroll, attend and complete schooling; 

community members can assist schools in the provision of textbook, teaching, and 

instructional materials for sustainable basic education service delivery among others 

(Resse, 2017). 

 

Commenting on community participation in quality assurance, Ouchi and Segal 

(2013), Abbot (2016), and Nwite and Okpalanze (2017) found that adequate provision 

of infrastructural facilities, recruitment of qualified teachers, effective secondary 

school curriculum implementation and effective leadership management are quality 

assurance practices in secondary schools in Enugu State. Similarly, Wedam, Akobour 

and Quansah (2014) found a direct linkage between community participation and 

increase in school enrolment, access and utilization of educational infrastructure. In 

the same vein, Resse (2017) found no significant difference on all but one of the 

subscales between the groups. In the same way, Hamdan, Igbal and Tahir (2013) found 

a highly positive correlation between community participation in quality assurance and 

school community relations.  

 

Anthony, Yaro and Pev (2017) found that Parents’ Teachers’ Associations, Old 

Students’ Associations, school committees and school board of governors have  

significant  influence  on  the sustainability  management  of  secondary  schools. 

Similarly, Ugwoke and Ugwuanyi (2018) reported that with regard to the extent of 

community participation in funding, the community participated in provision of funds 

for building structures, renovation of dilapidated buildings, erection of classroom 

blocks, laboratories and office blocks, among others. Correspondingly, studies 

conducted by Volansky and Friedman (2013), Jonathan (2014), Regalsky and Laurie 

(2017) found that community and social development projects did contribute to the 

development of community capacity to respond appropriately to their immediate but 

essential needs such as water, health, sanitation, education through literacy promotion, 



Managing Community Participation in Quality Assurance (CPQA) and Sustainability of Basic Education Service Delivery in 
Ebonyi State, Nigeria 

M. C. Uzoigwe, O. Chuktu & I. Eton 
 

141 
  

and social integration of members. Alexander, Hezekiah and Laurence (2017) found 

that the stages of participation in housing development, level of education, tenure 

status, marital status, gender, monthly income, household size, sources of finance, and 

employment status were significant predictors of levels of community participation in 

this context, with the exception of age. Alike, Regalsky and Laurie (2017) and Fullan 

and Watson (2019) reported that community participation can be both an outcome of 

empowerment and an effective empowerment strategy. Makoju (2018) commented 

that to re-invent the epileptic condition of the university education sector, there was a 

need to put in place Community Accountability and Transparency Initiative (CATI) to 

publish education budgets and to ensure that communities could use them to put 

pressure on politicians, leaders and mangers of education sector to ensure proper 

allocation, disbursement and utilization of funds for their respective communities. 

 

Kibire (2015) established that most households get involved in Harambee primary 

school development activities for the reason that their children attend the particular 

schools or simply to develop the community. UNESCO (2019) reported that 

government of every nation wants to see the transformation of schools and this can be 

achieved when significant, systematic, and sustained change has occurred, resulting in 

improved outcomes for all students in all settings, thus making a contribution to the 

social and economic well-being of a nation. 

 

Ross and Levacic (2019) likewise opined that in a decentralized governance of 

schools, school leaders’ capacity for plan-driven budgeting that ensures high priority 

learning needs should be developed to determine an allocation mechanism that delivers 

resources to schools in a manner that reflects the unique mix of needs. This confirms 

the view of Hargreaves (2013) who asserted that knowledge-based networks are not 

the alternative to existing forms of public provision: they are an essential complement. 

Goldsmith and Newton (2018) found that decentralizing requires a balance of 

responsibility between the centre and the periphery, between politicians and 

professionals with a clear division of accountability.  

 

Research questions 

The following research questions were formulated to guide the study: 

1) What are the key areas of community participation in quality assurance for 

sustainability of basic education service delivery?  

2) What are the expected outcomes of community participation in quality 

assurance for sustainability of basic education delivery? 
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Hypothesis  

This hypothesis was formulated to guide the study: 

Ho1: There is no significant difference between principals’ and teachers’ 

perceptions in managing community participation in quality assurance for 

sustainability of basic education service delivery  

 

Methodology  

This research was carried out in Ebonyi State, Nigeria. Ebonyi is one of the thirty-six 

(36) states in Nigeria. It is located in the South-Eastern axis of Nigeria. Ebonyi is 

approximately situated at latitudes 6.250 North of the Equator and longitudes 8.0830 

East of the Greenwich Meridian. The study adopted descriptive survey research 

design. Stratified and proportionate sampling techniques were used to sample 300 

respondents made up of 150 head-teachers and 150 teachers from all the one hundred 

and fifty (150) public primary schools from the three education zones in the State. A 

researchers-designed questionnaire titled “Managing Community Participation in 

Quality Assurance and Sustainability of Basic Education Service Delivery Survey” 

(MCPQASBESDS) was used to elicit information from the respondents. With two 

sections and 20 items, the instrument was structured in a four point Likert scale. The 

four points were: SA (Strongly Agree), A (Agree), D (Disagree) and SD (Strongly 

Disagree). The scales were scored 4, 3, 2 and 1 respectively for positively worded 

items and reversed for negatively worded items. The instrument was face validated by 

two experts; one from Measurement and Evaluation and another from Educational 

Management of the University of Calabar. Cronbach Alpha method was used to 

determine the reliability coefficient at .90. Copies of the questionnaire were personally 

administered by the researchers, with the help of trained research assistants. The copies 

were retrieved, scrutinized, gleaned and analyzed for the study. In order to analyse the 

data, the responses were merged into two categories as follows: Agree and strongly 

agree were merged as agreed, while disagree and strongly disagree were merged as 

disagreed. By so doing, the frequency counts for each category of response were 

computed as well as the percentages using both descriptive and inferential statistics of 

independent t-test was used to test the hypothesis.  

 

Presentation of results/discussion of findings 

 

Research question one: What are the key areas of community participation in quality 

assurance for sustainability of basic education service delivery?  
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Table 1: Community participation in quality assurance as perceived by teachers at the 

basic education level 

  

Community participation will be useful in the 

following ways 

Agree 

(%) 

Disagree 

(%) 

1 Mobilize community members in ensuring that all school 

aged children in the community enroll, attend and 

complete schooling 

220 

(73) 

80 (27) 

2 Assist in provision of textbook/teaching/instructional 

materials  

195 

(65) 

105 (35) 

3 Identify and support needs of school staff 201 

(67) 

99  (33) 

4 Assist in the preparation, implementation and monitoring 

of the school’s development plan and annual budget 

80  (27) 220 (73) 

5 Strengthening the head-teacher’s hands in managing the 

school 

198 

(66) 

102 (34) 

6 Strengthening the teacher’s hands in teaching and 

learning in the school 

202 

(67) 

98 (33) 

7 Assist in transmitting skills, knowledge, value and 

traditions of the community to learners 

230 

(77) 

70 (23) 

8 Monitor and maintain school’s physical facilities for safe 

environment for children 

191 

(64) 

109 (36) 

9 Help in targeting school resources more effectively and 

adequately 

225 

(75) 

75  (25) 

10 Offer new opportunities for creative thinking and 

innovative planning and development at the school level 

199 

(66) 

101 (34) 

11 Assist in improvement of staff commitment to the job 230 

(77) 

70 (23) 

12 Help in improvement on the degree of educational 

wastage (drop outs and failures at the end of school 

programmes) 

235 

(78) 

65 (22) 

13 Assist in determining amount of class and homework 

assignments for students 

240 

(80) 

60 (20) 

14 Ensure the fitness of school learning to the needs and 

conditions in the society 

80 (27) 220 (73) 

 

Table 1 shows the perception of head-teachers and teachers in Ebonyi State on the key 

areas of community participation in quality assurance at the basic education level. 

From the table, response to the first question shows that 220 or 80% of the respondents 

sampled agree that community participation in school governance will assist greatly 

in mobilizing the community in ensuring that all school aged children enroll, attend 
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and complete schooling. Their response to item 2 from the table shows that 65% of the 

respondents sampled agreed that community members can assist schools in the 

provision of textbook, teaching and instructional materials for sustainable basic 

education service delivery at the basic level. In addition, on the statement that they 

assist in identifying and providing necessary support with respect to the needs of 

school staff, 67% of the respondents sampled agreed with this statement. 73% of the 

sampled respondents disagreed with the statement that community members can assist 

in the preparation, implementation and monitoring of the school’s development plan 

and annual budget. 66% of the respondents agreed that with the participation of 

community members, it will strengthen school managers’ hands in managing the 

school. Likewise, to the above, 67% of the respondents perceived that teachers’ hands 

in teaching and learning have become strengthened as well. Moreover, 77% of the 

respondents sampled perceived that the community participation will assist in 

transmitting skills, knowledge, value and traditions of the community to learners. Also 

64% of them perceived that they can assist in monitoring and maintenance of school’s 

physical facilities for safe environment for children.  

 

While 75% agreed that they can help the school in targeting school resources more 

effectively and adequately, 66% agreed that they can offer the school with new 

opportunities for creative thinking and innovative planning and development. 

Response to item 11 from the table shows that 77% of the respondents sampled agreed 

that community members can assist in the improvement of staff commitment to the 

job at the school level. In addition, on the statement that they assist in the improvement 

on the degree of educational wastage (drop outs and failures at the end of school 

programmes), 78% of the respondents sampled agreed with this statement. 80% of the 

respondents sampled perceived that the community participation will assist in 

determining amount of class and homework assignments for students. While 73% 

disagreed that they can help the school in ensuring the fitness of school learning to the 

needs and conditions in the society. 

 

All the findings support Ross and Levacic (2019), Hargreaves (2013), Fullan and 

Watson (2019), Ouchi and Segal (2013), Volansky and Friedman (2013) whose studies 

revealed that for the set goals and objectives in schools to be achieved, there is need 

for effective collaboration with local community members. The findings also 

corroborate with Abbot (2016), Regalsky and Laurie (2017), who found that 

community participation gave room to high level of responsiveness to community 

school needs which eventually increases uptake. According to them, involving 

community in school decision making leads to better decisions being made, which are 

more appropriate and more sustainable because they are owned by the people 

themselves. As for findings from item 4 and 14, they confirm Goldsmith and Newton 

(2018) that decentralizing requires a balance of responsibility between the centre and 
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the periphery, between politicians and professionals. According to them, there must be 

a clear division of accountability. With the new and rapidly changing economy and 

production, as well as globalization, and the rather dramatic changes in the volume and 

structure of knowledge, it should be realized that it is becoming more and more 

difficult to plan the content of education centrally. More decentralization means that 

governing of content should be performed in new ways, therefore decentralization 

must be linked to clear goals; if not it becomes an empty rhetoric. 

 

Research question 2: What are the expected outcomes of managing community 

participation in quality assurance for sustainability of basic education delivery? 

 

Table 2: Expected outcomes of community participation in quality assurance as 

perceived by head teachers and teachers at the basic education in Ebonyi State 

 Items on section B of the questionnaire Agree 

(%) 

Disagree  

(%) 

15 Involving the community will make the school to be 

more proactive and dynamic 

230 

(77) 

70 (23) 

16 Communities become more committed to their schools 

if they have a greater say in school planning, 

monitoring and evaluation. 

235 

(78) 

65 (22) 

17 Ensure more equitable utilization of schools’ resources 

and increase the transparency in financial transactions 

thereby encouraging potential donors 

240 

(80) 

60 (20) 

18 Sustainable development is enhanced 211 

(70) 

89 (30) 

19 It promotes better decision making process at the 

school level 

180 

(60) 

120 (40) 

20 Increases democracy 240 

(80) 

60 (20) 

 

Table 2 had items on the expected outcomes of community participation in quality 

assurance for the sustainability of basic education service delivery level. 77% of the 

sampled respondents perceived that involving the community will make the school to 

be more proactive and dynamic. This finding support UNESCO (2019) that significant 

transformation in schools can be achieved through the involvement of community in 

school governance which has a multiplier effect on learners’ outcomes in all 

educational settings, thus contributing to the social and economic well-being of a 

nation. 

 

On the statement that communities become more committed to their schools if they 

have a greater say in school planning, monitoring and evaluation, 77% of the sampled 
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respondents agreed with this statement; while item on equitable utilization of schools’ 

resources and increase in the transparency in financial transactions attracted 80% as 

agreed response; 70% agreed that with the participation of community in school 

governance, sustainable development becomes essential. 60% of the respondents 

agreed that the partnership will promote better decision making process at the school 

level while 80% agreed that democracy increases in respect of school governance. All 

these findings support Abbot (2016) and Regalsky and Laurie (2017) that community 

participation gives room for high level responsiveness to community school’s needs 

which eventually increases high productivity. According to them, involving 

community in school decision making leads to better decisions being made, which are 

more appropriate and more sustainable because they are owned by the people 

themselves. 

 

Hypothesis  

Ho1: There is no significant difference between head-teachers’ and teachers’ 

perceptions in managing community participation in quality assurance for 

sustainability of basic education service delivery in Ebonyi State. 

 

Table 3: Independent t-test analysis of the perception of head-teachers and teachers in 

managing community participation in quality assurance for sustainability of basic 

education service delivery in Ebonyi State 

Groups  N Mean Std. Df t-cal  t-critical Remark  

Head 

teachers  

150 36.42 7.68  

298 

 

.015 

 

1.86 

 

Ns 

Teachers  150 40.48 4.89  

 

Table 3 reveals the perception of head teachers and teachers with respect to managing 

community participation in quality assurance for sustainability of basic education 

service delivery in Ebonyi State. The mean scores representing head teachers’ and 

teachers’ perceptions are 36.42 and 40.48 respectively. The finding revealed that there 

is no significant difference between head-teachers’ and teachers’ perceptions in 

managing community participation in quality assurance for sustainability of basic 

education service delivery in Ebonyi State; this is as the t-calculated is less than the t-

critical. 

 

Conclusion  

This paper concluded that managing community participation in quality assurance for 

sustainability of basic education service delivery will serve as remediation for some 

shortcomings on the part of government for achieving effectiveness and efficiency of 

basic education service delivery not only in Ebonyi State but in Nigeria as a whole. 
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Recommendations 
School administrators must endeavour to ensure effective management of school-

community relationship in order to enhance quality assurance and sustainability of 

basic education service delivery in terms of access and equity in schooling among 

children.   
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