
Prestige Journal of Education, Vol. 4, No. 2, December 2021 ISSN: 2645-324X (Print) 

A publication of the Association for the Promotion of Innovation in Education (APIE)    ISSN: 2645-3223 (Online) 

 

23 
 

Impact of Pretend Play on Self-Regulation and Resilience Skills of Nursery Pupils 

in Plateau State 

 

Grace Selzing-Musa 

Department of Educational Foundations 

University of Jos 

Jos, Plateau State 

grace.selzing@gmail.com  

 

Simi Davou Nyinyi 

Plateau State Universal Basic Education 

Jos, Plateau state 

 

Samuel Solomon Danbauchi 

Department of Early Childhood Education 

Faculty of Education, Art & Social Sciences 

University of Lagos 

 

Wisdom Katnap Sunday 

2020 Teach for Nigeria 

Lagos State, Nigeria 

 

 

Abstract 

The purpose of the paper was to determine the impact of pretend play on nursery 

pupils’ self-regulation and resilience skills.  The population of the study consisted of 

4,052 pre-primary pupils from 76 public pre-primary schools in Bassa Local 

Government Area. The sampling technique for the study was the purposive sampling 

technique and the sample of the study consisted of 40 pre-school pupils with 20 pupils 

each in group ‘A’ and group ‘B’, which were the experimental and control groups 

respectively. Quasi-experimental non-equivalent pre-test post-test control group 

design was used for the study. Two hypotheses were formulated and tested at 0.05 level 

of significance. Researchers’ developed instrument tagged Emotional Skill Rating 

Scale (ESRS) was used for data collection, and data obtained was analyzed using One-

Way Analysis of Covariance (ANCOVA) of two independent samples. Results showed 

that self-regulation and resilience skills of pre-primary pupils were enhanced as a 
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result of pretend play intervention. The study concluded that provision of pretend play 

opportunities for children to engage with was effective in the development of self-

regulation and resilience skills. It was recommended that nursery teachers should 

intentionally provide pretend play opportunities for young children to playfully learn 

self-regulation and resilience skills. 

Keywords:  pretend, play, pupils, self-regulation, resilience 

 

Introduction 

Self-regulation is an individual’s ability to manage feelings and behaviours. It includes 

responding to experiences with appropriate range of immediate or delayed emotions 

(Epstein, 2014). Children are daily exposed to new experiences that upset them, but 

when sensitive and intentional provisions are made, self-regulation skills are likely to 

be learnt. Self-regulation is developed in children when sensitive and comforting care 

is provided by trusted, warm, and caring caregivers (Kids Matters, n.d; & Rice, 2012). 

Slot, Mulder, and Leseman (2015) in their study found that pretend play related to 

cognitive self-regulation and emotional self-regulation. 

 

Resilience is the process of adapting well in the face of adversity, trauma, tragedy, 

threats, or significant source of stress. It means bouncing back from difficult 

experiences (American Psychological Association [APA], 2018). Children in the early 

years around the world are daily overwhelmed by stress and trauma as a result of 

insurgency, natural disaster, crises, community violence, abuse, neglect, separation, 

and death of loved ones (Best Start, 2012). Colker (2012) suggests that caregivers must 

make children’s environment predictable, structured, and caring. Developing 

resilience in the lives of young children is very important (World Organization for 

Early Childhood Education, 2017), but this is not always attainable (Masten, Gerwirtz, 

& Sapienza, 2013).  

 

Self-regulation and resilience skills must be consciously fostered in young children in 

order to be able to cope with challenging experiences they daily face at home, and in 

learning settings.  Folostina, Tudorache, Michel, Erzsebet, and Duta (2015) and Slot, 

Mulder, and Leseman (2015) suggest that play is a potent intervention that can be used 

to develop emotional skills in young children. Play is child chosen, child directed, and 

spontaneous activity that is intrinsically motivated and is being engaged in for its own 

sake without fear of failure (Haggai & Selzing-Musa, 2013; Selzing-Musa, 2014; 

Lobman & Clark, 2015). 

 

Pretend play is a non literal (Lillard, Lerner, Hopkins, Dore, Smith, & Palmquist, 

2013) open-ended event which is imaginative and creative in nature (Russ & Wallace, 

2013) and highly impactful when engaged in within only ten minutes (White, 2012). 
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Pretend play is the acting out of stories which involve multiple perspectives. It is a 

play sect which manifests at fifteen months of a child’s life (Gosco & Carvalho, 2013), 

and is characterized by manipulation of ideas and emotions.  It serves as a medium 

through which children explore their environment and show their understanding of 

how the world works (Epstein, 2014). This play type forms a scene in which a group 

of children share alternative realities that they project by acting like different people 

in another place and time and using objects in many different ways other than what 

they are originally intended for. This study sets out to determine the impact of pretend 

play on nursery pupils’ self-regulation and resilience skills 

 

Statement of the problem 

Nursery pupils have emotional related problems and present on-going emotional 

disorders (Clay & deWaal, 2013). They are also found to demonstrate high impulse 

rates which are predictive of behavioural misconduct (Cooper, Masi & Vick, 2009) in 

their learning settings. Maintaining relationships, understanding feelings and 

behaviour, and learning can be interrupted. Some self-regulation difficulties that 

children have may include difficulty with concentration inability to listen to stories, 

being uninterested in daily activities, and being very worried and upset. Apart from 

the fact that these self-regulation deficiencies lead to difficulties in other 

developmental areas of the child, they can interrupt important childhood tasks like 

basic early learning. 

 

Children experience frightening events from what they hear and see and are constantly 

faced with very adverse conditions as extreme crises, insurgency and loss of a loved 

one. They are also being harassed by siblings and classmates during play which causes 

them fright, fight, or flight which adversely affect their wellbeing in later life. This 

paper focuses on how pretend play can be used to enhance self-regulation and 

resilience skills in nursery children.    

 

Objectives   

The objectives of the study are to: 

1) find out the effects of pretend play on nursery pupils’ self-regulation skills. 

2) find out the effects of pretend play on nursery pupils’ resilience skills. 

 

Hypotheses 

The following hypotheses were formulated and tested at 0.05 level of significance: 

Ho1: There will be no significant difference between nursery pupils’ self-

regulation skills mean score in the experimental and control groups after exposure to 

pretend play. 

Ho2: There will be no significant difference between nursery pupils’ resilience 



Impact of Pretend Play on Self-Regulation and Resilience Skills of Nursery Pupils in Plateau State 
Grace Selzing-Musa, Simi Davou Nyinyi, Samuel Solomon Danbauchi & Wisdom Katnap Sunday 

26 
 

skills mean score in the experimental and control groups after exposure to pretend 

play. 

 

Methodology 

Quasi-experimental nonequivalent pre-test post-test design was used for the study 

because it is concerned with young humans, whose behaviours are likely to change or 

be influenced within the study period. The population of the study consisted of 4,052 

pre-primary pupils of 76 public preprimary schools in Bassa Local Government Area.  

 

The sample of the study is 40 (forty) nursery pupils of one selected pre-primary school. 

Class ‘A’ had 20 nursery pupils while class ’B’ had 20 pre-primary pupils from the 

same socio-economic backgrounds. The school sample was obtained by taking the 

available pre-primary schools in the locality which had pre-primary classes with two 

arms to serve as intact groups that constituted the experimental and control groups. 

The sampling technique for the study was the purposive criterion sampling technique. 

This is a sampling technique in which the researchers selected a sample consisting of 

only those sampling units which meet the criteria for the study. 

 

Emotional Skill Rating Scale (ESRS), an instrument developed by the researchers 

guided by the National Curriculum on Early Childhood Education (FGN, 2014) was 

used to observe nursery school children’s self-regulation and resilience skills before 

and after the treatment. The instrument was made of two sections. Section A of the 

instrument consists of preliminary information of pupils (respondents): name of 

school, identification number of child, sex of child, age of pupil, and name of observer. 

Section B of the instrument consists of eight sub skills; four skills each for the self-

regulation and resilience skills. The content validity of the Emotional Skill Rating 

Scale was subjected to experts’ scrutiny. Four experts; two each from Test and 

Measurement and Educational Psychology evaluated the instrument and all agreed that 

the items of the instrument was appropriate and the instrument measured what it 

intended to measure. The construct validity of the instrument was measured using 

factor analysis interpretation. The Kaiser-Meyer-Olkin [KMO] measure of sampling 

adequacy was .714, indicating suitability of the instrument for factor analysis. The 

reliability of the instrument was determined through measure of internal consistency. 

Using Cronbach Alpha method of estimating reliability, the reliability coefficient for 

the Emotional Skill Rating Scale, (ESRS) was .970. Data was analysed with One-Way 

Analysis of Covariance (ANCOVA) of two independent samples to test the hypotheses 

that were formulated at 0.05 level of significance.  

 

Pre-test was administered using the ESRS to determine pre-primary pupils’ levels of 

emotional skills before the intervention. The pre-test was administered by the 
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researchers for possible comparison of pupils’ levels of emotional skills after 

intervention. Pretend play opportunities were provided in the experimental group for 

children to engage in spontaneous playful activities for six weeks. Classrooms were 

arranged into learning centres and equipped with locally sourced toys and 

manufactured toys. Themes of the pretend play included transportation, petty trading, 

cooking, building and farming. The control group was an intact group that was made 

up of one pre-primary class. For three days in a week for six weeks, pupils were 

engaged in teacher directed reading and storytelling sessions for 45 minutes. At 

storytelling and reading time, children were told stories by the teacher. 

 

Administration of the post-test was done using the ESRS after six weeks of treatment. 

The post-test observation was administered by the researchers in both experimental 

and control groups for 45 minutes for three days in a week. The post-test was 

administered in the same manner as the pre-test and the researchers  used the ESRS to 

rate pupils’ levels of self-regulation skills for possible comparison with the pre-test.  

 

The scoring of the instrument was done by assigning values to each scale on the extent 

of engagement of children in each self-regulation trait under study as children in 

experimental and control groups engaged in different activities.  Pupils’ self-regulation 

and resilience skills were scored as follows: Always-3, Sometimes-2, Seldom- 1, and 

Never-0.  

 

Presentation of results 

 

Ho1: There is no significant difference between nursery pupils’ Self-Regulation skills 

mean score in the experimental and control groups after exposure to pretend play. 

 

This hypothesis was tested using one-way ANCOVA. The result is presented in table 

1. 

 

Table 1: Analysis of Covariance (ANCOVA) of effects of pretend play on nursery 

pupils’ self-regulation skills 

Source SS Df MS F P 

Adjusted mean 7.34 1 7.34   

Adjusted error 6.73 37 0.18 40.33 .001 

Adjusted Total 14.07 38    

 

Table 1 shows that the P-value of .001 is less than the .05 level of significance. The 

results on table 1 indicate that the self-regulation skills of nursery pupils in 

experimental and control groups differed significantly as a result of the pretend play 
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intervention. Therefore, the null hypothesis is rejected. This shows that there is a 

significant difference in the self-regulation skills of pre-primary pupils who were 

exposed to pretend play and those who were not. 

 

Ho2: There is no significant difference between pre-primary pupils’ resilience skills 

mean score in the experimental and control groups after exposure to pretend play. 

 

This hypothesis was tested using one-way ANCOVA. The result is presented in 2. 

 

Table 2: Analysis of Covariance (ANCOVA) of effects of pretend play on nursery 

pupils’ resilience skills 

Source SS Df MS F P 

Adjusted mean 3.61 1 3.61   

Adjusted error 3.66 37 0.1 36.52 0.000001 

Adjusted total 7.27 38    

 

Table 2 shows that the P-value of 0.000001 is less than 0.05. The results indicate that 

the resilience skills of nursery pupils differed significantly as a result of the pretend 

play intervention. Therefore, the null hypothesis is rejected. This indicates that there 

is a significant difference in the resilience skills of nursery pupils who were exposed 

to pretend play and those who were not. 

 

Discussion of the findings 

The finding of the study showed that the self-regulation skill mean score of nursery 

pupils in the experimental group was higher than the self-regulation skill mean score 

of nursery pupils in the control group. In other words, after exposing nursery pupils to 

pretend play intervention, they were seen to reduce hitting, biting, destroying peer’s 

properties, and screaming uncontrollably at other children. 

 

The second findings of the study revealed that the resilience skill mean score of 

nursery pupils in the experimental group was higher than the resilience skill mean 

score of nursery pupils in the control group. In other words, after exposing nursery 

pupils to pretend play intervention, they were seen to return to play shortly after being 

angered, isolate themselves less in the classrooms, seldom flee from the classroom and 

fight back less. 

 

These findings of the study are consistent with those of Folostina, Tudorache, Michel, 

Erzsebet, and Duta (2015) and Slot, Mulder, and Leseman (2015) who found that 

provision of playful activities developed self-regulation and resilience skills.  Thus 

pretend play intervention was effective in the development of emotional skill in 

nursery pupils in Bassa, Plateau state, Nigeria.  
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Conclusion 

The findings of the study have shown that pretend play is effective in the development 

of self-regulation and resilience skills in nursery pupils. 

 

Recommendations 
In the light of the findings of the study, the researchers recommend the following: 

1. Self-regulation and resilience skills development should be accorded the same 

importance as the development of academic skill by caregivers, so that children will 

be better prepared for formal education. 

2. Pretend play opportunities should be provided by caregivers in all nursery 

classes so that children can engage in activities and learn the necessary self-regulation 

and resilience skills required for learning success. 
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