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Abstract 

This study determined teacher’s influence on scholastic motivation of adolescents in 

Enugu State, Nigeria. The study adopted a descriptive survey design with a sample of 400 

senior secondary school I (SSSI) students drawn through simple random sampling 

technique from ten schools. The instrument used for data collection was the Constituents 

of Scholastic Motivation of Secondary School Students (CSMSSS). An internal 

consistency coefficient of 0.70 was obtained for the instrument using Chronbach Alpha 

Method. Mean and standard deviation were used to answer the research questions while 

t-test statistics was used to test the hypothesis at 0.05 level of significance. The results 

revealed that adolescents can be motivated scholastically by their teachers. The findings 

also revealed that allowing adolescents to participate in activities like recording class 

work, explaining things or concepts to their classmates and conducting assembly among 

others, boosts their self-esteem and motivates them scholastically. It is recommended, 

among others, that seminars, conferences and workshops should be organized for 

teachers by school counsellors to acquaint them with new and appropriate methods for 

scholastic motivation of adolescents. 
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Introduction 

Education is an important tool for instilling into citizens skills, good morals, attributes 

and values for creating national awareness, positive change and development. Education 

as the vital tool for societal transformation has the school and the teacher therein as the 

link for the realization of its goals and objectives (Bala & Chigbu, 2021). Through the 

process of education, teachers play significant roles in imbibing new skills, providing 
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social models, encouraging and motivating adolescents, and ameliorating the emotional 

and psychological stress of adolescents (Chigbu et al., 2021).  

 

The success of an education system cannot be considered separately from the success of 

the teachers who put into practice commitment and perseverance in imparting knowledge 

to the students, because no education model can offer services above the level of the 

instructor (Gurkan in Kaur, 2019).  Sheeja and Lin (2013) state that no individual can rise 

above the quality of its environment; implying that the role of teachers cannot be 

overemphasized in boosting the students’ self-confidence and encouraging good 

behavioural pattern. However, no meaningful education can take place without a teacher 

who is instrumental in imparting knowledge to the learner.  

 

A teacher is someone who is not only teaching or imparting knowledge, but also very 

importantly, someone responsible for shaping and moulding the minds and hearts of all 

those whom they teach (Gabby, 2010). Kuembler (2010) defines a teacher as someone 

who sees what can be accomplished. A teacher is a person who helps students to acquire 

knowledge, competence or virtue (Joshi & Gupta, 2017). Lian, and Yusooff, (2009), 

elaborated on the word teacher as someone who embodies all those qualities that exude 

the ability to transfer knowledge and skills from teachers to students. Operationally, a 

teacher is a person who controls the classroom management; initiate techniques for 

teaching, provide useful information for the optimum development of vocational, 

educational, personal-social areas of learners. 

 

From these definitions, it is clear that a teacher is an individual that plays a vital part in 

the way adolescents feel about themselves and how they adjust to their environment. Most 

importantly, these teachers also provide consistent help to students in goal setting, 

decision making and understanding consequences of their actions. The qualities of a 

teacher and teaching method appear beneficial to students’ learning. For instance, the use 

of instructional materials and letting students know what they are expected to achieve, 

presentation of information in a brisk manner but with sufficient repetition to keep 

students of all abilities “on track”, motivate learning. Many studies have indicated that 

students achieve more when learning in classroom where they are actively taught by their 

teacher rather than children working on their own (Webber et al., 2008). Arem (2000)  

notes that teachers motivate their students to learn by making subjects interesting, taking 

into consideration individual differences in ability, background and attitude and arranging 

varieties of learning experiences to enhance learners’ feeling of esteem and rewarding or 

praising good or desired (scholastic) behaviour. Besides, there are many direct ways in 

which teachers can influence their students’ achievements, such as assigning tasks, 

providing evaluative feedback and encouragement. Hence, Wagaman (2014) reports that 

there is need for lesson to be made meaningful to the students.  

 

Teachers take the place of parents in school; they guide and mould the character and 

personality of the students. They influence the early years of the students through 

modelling of good conduct. It is important for the teacher to foster good moral values and 
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creates initiative in learning as school life is the child’s first exposure in the society he/she 

lives in. These can be achieved through diverting attention of the students from 

irrelevancies to constructive and positive values. By implication therefore, the teacher 

should have good moral background in order to impart these values to students. In 

addition, an ideal teacher’s goal is to nourish the mind, foster individuality and develop 

the child’s personality through education. The teacher would make an extra effort to teach 

lessons in a comprehensive manner, thereby simplifying the teaching/learning process 

(Gabby, 2010). 

 

Teachers capitalize on adolescents’ existing needs; need to learn something in order to 

complete a particular task or activity, seek new experience, perfect skills, overcome 

challenges, become competent, succeed and do well. The implication here is that a teacher 

encourages adolescents to meet their needs through enhancing the capacities of their 

strength via learning and adjusting process. The aim and objectives of teachers could be 

obtained through encouragement and reinforcement, which are indirectly provided 

through motivation of adolescents in classroom setting.  

 

However, the adolescent cannot achieve his purpose in life unless he is well motivated 

towards good scholastic performance and positive self-image. Motivation is a 

conglomeration of incentives (intrinsic and extrinsic incentives, monetary and non-

monetary incentives) offered to an individual for encouragement (Chigbu et al., 2021). 

Motivation energizes and guides behaviour. It is concerned with all the inner string 

conditions of drives, desires and wishes, which make the individual act in a certain way. 

Motivation may be scholastic or psychological, intrinsic or extrinsic. Echezona (2005) 

stated that scholastic motivation arouses a person to act towards a desired goal and also 

compels, inspires and encourages people to do their best. Ezinne (2011) reported that 

scholastic motivation boosts students’ morale, which helps them develop positive self-

image, confidence and essentially for enhancing factors for good academic performance. 

In the light of the above, the academic performances of adolescents in Enugu state need 

to be enhanced by teachers through scholastic motivation.  

 

The role of motivation is very pertinent in the secondary school education system as 

students find it difficult to sit confidently and write external examinations without 

engaging in examination malpractice. Undoubtedly, examination malpractice has been a 

social problem for decades, but the rate and manner it is perpetrated nowadays call for 

serious concern. The rate of this misconduct has become so rampant to an extent that there 

is no examination anywhere at all levels and outside the formal school system that there 

is no one form of illegal practice or another (Nnam & Inah, 2015). As a result of this 

misconduct, there is every need for teachers to engage in scholastic motivation to build 

the spirit of confidence and self-esteem among adolescents. Cognizance of the above 

assertion, can scholastic motivation help to eradicate examination malpractice in Enugu 

state? If examination malpractice is not ameliorated it may decline the academic 

performance among adolescents thereby affecting the output performance of the 

workforce, in the long-run affecting the productivity of the economy. Based on the above, 
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it becomes necessary to investigate teachers’ influence on scholastic motivation on 

adolescents in secondary schools in Enugu state. 

 

Purpose of the study 

The purpose of the study was to determine the influence of teachers in scholastic 

motivation of adolescents in Enugu State. Specifically, the study aimed to determine: 

(1) The factors that constitute scholastic motivation among adolescents. 

(2) Teachers influence on scholastic motivation of adolescents towards their academic 

performance. 

 

Research questions 

1) What are the factors that constitute scholastic motivation among adolescents? 

2) What is the teachers’ influence on scholastic motivation of adolescents toward 

their academic performance? 

 

Hypothesis 

The following hypothesis was formulated and tested at 0.05 level of significance:  

Ho1: There is no significant difference in the mean ratings of male and female 

adolescents on what constitute scholastic motivation of the adolescents.  

 

Methodology 

The study adopted descriptive survey design, which, according to Blog (2000), is a 

research design that uses survey to gather data about varying subjects. The data aim to 

know the extent to which difference can be obtained among these subjects. 

 

The study was carried out in Enugu State, Nigeria. The State was chosen for the study 

because of the perceived poor performance in the Senior Secondary Certificate 

Examination (SSCE) and also their second position rating in examination malpractice in 

the SSCE of 2010 (Ngozi et al., 2021). The population consisted of 64,029 senior 

secondary one (SS I) students from 220 public secondary schools in Enugu State. A multi-

stage sampling technique was adopted in selecting the sampled respondents. Ten schools 

were randomly selected from which 400 SS1 students (40 from each school) were 

randomly selected. The sample is made up of 199 male and 201 female students. The SS1 

students were selected for this study because they were at the early adolescent stage and 

need motivation more to boost their self-esteem and consequently their academic 

performance.   

 

A structured four point scale questionnaire, with assigned values of 4, 3, 2 and 1, 

respectively and in two sections (A and B), on scholastic motivation of in-school 

adolescents was used for data collection. Section A elicited the demographic information 

and section B is grouped into two clusters, each with ten questions to answer each research 

question. The questionnaire was face-validated by experts, trial tested and subjected to an 

internal consistency test of reliability using Cronbach Alpha method. It yielded an overall 

coefficient of 0.70. 



Prestige Journal of Counselling Psychology, Vol. 5, No. 2, September 2022  ISSN: 2651-5687 (Print) 
A publication of the Association for the Promotion of Innovation in Education (APIE)  ISSN: 2651-5709 (Online) 

205 
 

 

The data collected were analyzed using mean and standard deviation to answer the 

research questions. Items with mean scores of 2.50 and above were accepted while those 

below 2.50 were rejected. The hypothesis was tested using the t-test at 0.05 level of 

significance.  

 

Presentation of results 

 

Research question 1: What are the factors that constitute scholastic motivation among 

adolescents? 

 

Table 1: Mean and standard deviation of response of adolescents on factors that motivate 

them scholastically 

�̅�= Mean; SD – Standard Deviation; A – Agreed; D – Disagreed; N= 400 

 

The results presented in table 1 show that all the items listed, except item 7, motivate 

adolescents scholastically with mean scores of 3.27, 3.13, 2.82, 2.92, 2.94, 2.58, 2.39, 

2.66, 2.74, and 3.06 for items 1-10 and overall grand mean of 2.86.   

 

Research question 2:  What is the teachers’ influence on scholastic motivation of 

adolescents towards their academic performance? 

 

 

 

 

S/N Item Statement �̅� SD Remarks 

1. I am always motivated to study hard when the lesson 

is interesting. 

3.27 0.77 A 

2. I do not relax while reading if my needs are not 

attended to.                   

3.18 0.98 A 

3. Reading under a noisy environment is irritating and 

disrupts my learning. 

2.82 1.02 A 

4. Rewards and praises boost my academic pursuit. 2.92 0.85 A 

5. I am usually motivated through practical work. 2.95 0.98 A 

6. Good relationship with my teachers motivates me 2.58 1.04 A 

7 I am always motivated to study hard when 

instructional materials are displayed for me.                 

2.39 1.14 D 

8. Reading under a quiet environment is always 

interesting.  

2.67 1.06 A 

9. I am usually motivated to read when I am given good 

notes.                   

2.74         3.06 A 

10. I study harder when my efforts are appreciated. 1.54  1.12 A 

 Overall Scholastic Motivation    2.86 0.58 A 
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Table 2: Mean and standard deviation of teacher’s influence on scholastic motivation of                

adolescent’s academic performance 

N = 400 

 

Table 2 shows the mean scores of 2.90, 3.52, 2.91, 3.15, and 2.79 for items 1, 2, 3, 8 and 

9 respectively, and overall grand mean of 2.64. These results are indication of how 

teachers can influence scholastic motivation of the adolescents in secondary schools 

 

Ho1: There is no significant difference in the mean ratings of male and female adolescents 

on what constitute scholastic motivation of the adolescents.  

 

 

 

 

 

 

 

 

 

S/N Item Statement �̅� SD Remarks 

1. I learn better when the teacher uses instructional 

materials. 

2.90  1.22 Agree 

2. I comprehend fast in the class when the teacher gives 

me assignment or home work. 

3.52    0.61   Agree 

3. I relax and learn when the teacher uses simple 

language to teach.   

2.91 

  

0.94   Agree 

4. I do not always understand my teacher when he/she 

is very fast. 

2.39 

  

0.82 Disagree 

5. I always feel uncomfortable staying in the class 

when my teacher abuses me for giving a wrong 

answer. 

2.13    

  

0.80 Disagree 

6. I am happy to attend school when excursions are 

organized by my teacher. 

2.44 

  

0.91 Disagree 

7 Students are more interested in their lesson when the 

teacher is lively. 

2.35 

  

1.04 Disagree 

8. Students are more interested in their lesson when the 

teacher is humorous. 

3.15 

  

1.09 Agree 

9. Students are always interested in their lesson when 

the teacher is generous with rewards.                   

2.79 

  

0.99 Agree 

10. Students are always interested in their lesson when 

the teacher comes early to class. 

1.84 

  

1.05 Disagree 

 Overall       2.64   0.35 Agree 
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Table 3: t-test analysis of significant difference in the mean scores of the responses of 

male and female students to what constitute scholastic motivation of the adolescents 

S/N Item statement Sex N �̅� SD df t Sig. R 

1. Students are always 

motivated to study hard 

when the lesson is 

interesting. 

Male 199 3.43 0.65 

398 4.23 .000 S 
Female 201

  

3.11 0.84 

2. I do not relax while 

reading, if my needs are 

not attended to. 

Male 199 2.96 0.99 

398 4.52 .000 S Female 201 3.39 0.92 

3. Reading under a noisy 

environment is irritating 

and disrupts my learning. 

Male 199 3.42 0.62 

398 14.66 .000 S Female 201 2.21 0.98 

4. Rewards and praises boost 

my academic pursuit. 

Male 199 2.43 0.86 
398 14.00 .000 S 

Female 201 3.41 0.49 

5. Students are usually 

motivated through 

practical work. 

Male  199 3.57 0.72 

398 16.48 .000 S Female  201 2.32 0.79 

6. Students are not always in 

good relationship with 

their teachers. 

Male  199 3.14 0.76 

398 12.51 .000 S Female  201 2.03 0.99 

7. Students are always 

motivated to study hard 

when instructional 

materials are displayed for 

them. 

Male 199 3.18 0.71 

398 19.02 .000 S 

female 201 1.62 0.92 

8. Reading under a quiet 

environment is always 

interesting. 

Male 199 3.02 0.88 

398 7.12 .000 S female 201 .31 1.10 

9. Students are usually 

motivated to read when 

good notes are given to 

them. 

Male 199 3.44 0.68 

398 10.28 .000 S 
female 201 .04 1.80 

10. Students study harder 

when their efforts are 

appreciated. 

Male 199 3.56 0.73 

398 10.08 .000 S Female 201 2.56 1.19 

 Overall scholastic 

motivation 

Male 199 3.22 0.39 
398 15.61 .000 S 

Female 201 2.50 0.52 

�̅� – mean; S – Significant; NS - Not Significant N=400 

 

The results in Table 3 show that there is significant difference in the mean scores of male 

and female students’ responses on what constitute scholastic motivation of adolescents. 

This is because the calculated value of t (tcal) which is 15.61 is very much higher than ttab. 

This value is significant at 0.05 confidence limit. 
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Discussion of the findings 

 This study set out to determine teachers’ influence on scholastic motivation of 

adolescents in secondary schools. The findings revealed that adolescents are always 

motivated to study hard when they are engaged in practical work, praised when they 

perform well and the lesson is interesting and rewarding. The above findings are in 

agreement with Wagaman (2014) who reported that lessons must be made meaningful to 

students; that is, each concept must be connected to students’ lives. The teacher equally 

needs to make the classroom conducive by avoiding use of negative words and abuses but 

rather praise students when they do well or attempt a task, especially those of them that 

have been complacent in academic activities. Moreover, involving students in lessons by 

making them active participants in the learning process through the use of projects, group 

discussions and games among others, motivate them to learn (Wagaman, 2014).  

 

The results of the present study show that teachers can influence scholastic motivation of 

adolescents by being lively and humorous, using instructional materials and giving 

assignments, among others. This finding is in consonance with Arem (2000) who stated 

that teachers motivate their students to learn by making subjects interesting, taking into 

consideration individual differences in ability, background and attitude and arranging 

varieties of learning experiences to enhance learners’ feeling of esteem and rewarding or 

praising good or desired (scholastic) behaviour.  

 

There is however, significant difference in the mean scores of male and female students’ 

responses to what motivates them scholastically. This is because the calculated t value 

which is 15.61 is significant even at 0.000 which is less than 0.05 (i.e., 0.00 < p < 0.05). 

The difference could be as a result of differences in what constitute their scholastic 

motivation. 

 

Conclusion 

The study has established how teachers can influence scholastic motivation of adolescents 

in secondary schools in Enugu State. In the overall context, the role of teachers in 

enhancing good academic performance of students has been brought to the fore and there 

is urgent need to adequately motivate students through conducive learning environment 

or classroom setting, effective use of instructional materials, application of various forms 

of rewards and incentives and other necessary measures and strategies, which the teacher 

is better placed to apply so as to achieve the utmost maximization of students’ academic 

performance.  

 

Implications of the study 

The fact that teachers can influence scholastic motivation of adolescents implies that the 

students’ academic backwardness would be alleviated if properly motivated. Motivation 

by the teacher as revealed by the findings of the study should be the potent instrument for 

the adolescents to develop their skills, potentials and aptitude in learning.  Since the 

adolescents are still scholastically backward, the teachers should re-examine their 

methods of motivation for optimum maximization of their academic performance. 
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Recommendations 

 On the basis of the findings of this study, it is recommended that:    

1. Seminars, conferences and workshops should be organized for teachers by school 

counsellors to acquaint them with new and appropriate methods for scholastic motivation 

of adolescents.  

2. The issue of gender difference in lieu to scholastic motivation should also be 

emphasized to the teachers to enable them improve on their strategies. 
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